Overview

A bit about Autism and ADHD

My experiences as an AuDHD student

A bit about Universal Design for Learning (UDL)
General teacher tips

A specific example
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The Autism Spectrum s NOT linear
_ i

less autistic very sutishic

The Autism Spectrum looks more like:

@ Socal differences
@ nierests
repetitions

O sensory sensitivitics
3 emotional regulsiion
@ perception

B execufive functioning
@ other

Terms like “high functioning’,” low functioning ”
are harmful and outdated .

Autism _sketches

Sensory issues (7 senses)

Communication difficulties
between autistic and
neurotypical people (goes
both ways)

Passionate interests
Find routines calming
Auditory processing disorder

Executive functioning
difficulties


https://www.instagram.com/p/Cb2ykmTM0TN/?img_index=1

Executive functioning challenges

Magic ToDo [

. Sta rti n g & Sto p pi ng taS kS Breaking things down so you don't
Add new item... SIIID

. I m p u I S e CO ntro I # [ Paraphrase idea from a text E]
M [ Read the text carefully E‘

. . i [J Understand the main idea of the text D

e Emotional regulation ==

i [ Break down the text into smaller sections z|[:- ‘

P I " i [J Rewrite each section in your own words E]
| a l I l l I I I g i [ Focus on the meaning rather than the specific words used l—'J

i [ Use synonyms to replace important terms E]

. O r a n i Za ti O n i [ Ensure that the paraphrased version maintains the original meaning E]
g # [ Review and revise the paraphrased text for clarity and coherence D

1 [] Compare your paraphrased version with the original text LJ

"
. I I l I l e I I I a n a g e I I l e nt i [ Make any necessary adjustments to improve the paraphrased version E]
Eone](a) e

e Working memory GoblinTools https://goblin.tools/



https://goblin.tools/

ADHD
ADHD

e Executive functioning difficulties awareness ribbon

e Dopamine!

e Sensory issues

e May miss social cues

e Distractibility & hyperfocus

e Auditory processing disorder

e Rejection Sensitive Dysphoria (RSD)



My AuDHD student experiences = - i ko’
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My AuDHD student experiences

fibrous root taproot
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What is
Universal
Design for
Learning (

Access

Build

Internalize

Goal

The Universal Design for Learning Guidelines

Provide multiple means of

Engagement

Affective Networks
The “WHY" of Learning

Provide options for
Recruiting Interest

« Optimize individual choice and autonomy
« Optimize relevance, value, and authenticity
« Minimize threats and distractions

Provide options for
Sustaining Effort & Persistence

* Heighten salience of goals and objectives

» Vary demands and resources to optimize challenge
» Foster collaboration and community

« Increase mastery-oriented feedback

Provide options for

Self Regulation

* Promote expectations and beliefs that
optimize motivation

« Facilitate personal coping skills and strategies.

* Develop self-assessment and reflection

Expert learners who are...

Purposeful & Motivated

Provide multiple means of

Representation

Recognition Networks
The “WHAT" of Learning

Provide options for
Perception

« Offer ways of customizing the display of information
« Offer alternatives for auditory information
« Offer alternatives for visual information

Provide options for
Language & Symbols

* Clarify vocabulary and symbols

* Clarify syntax and structure

« Support decoding of text, mathematical notation,
and symbols

* Promote understanding across languages

* lllustrate through multiple media

Provide options for
Comprehension

» Activate or supply background knowledge

» Highlight patterns, critical features, big ideas,
and relationships

» Guide information processing and visualization

» Maximize transfer and generalization

Resourceful & Knowledgeable

CAST | Until learning has no limits

Provide multiple means of

Action & Expression

Strategic Networks
The “HOW" of Learning

Provide options for
Physical Action

« Vary the methods for response and navigation
* Optimize access to tools and assistive technologies

Provide options for
Expression & Communication

* Use multiple media for communication

* Use multiple tools for construction and composition

« Build fluencies with graduated levels of support for
practice and performance

Provide options for
Executive Functions

* Guide appropriate goal-setting

* Support ing and strategy

 Facilitate managing information and resources
« Enhance capacity for monitoring progress

Strategic & Goal-Directed

| © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for leaming guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.



Why accommodate neurodiversity with UDL?

e Does not require disclosure (Clouder et al., 2020)

o Diagnoses can be hard to obtain
o Diagnoses can be stigmatizing

o Adult students may want to distance themselves from their diagnoses

e Does not single out students from their peers

e Improves everyone’s learning experience



Some tips as a teacher

e Inter-neurotype communication is very similar to intercultural

communication
o Be clear--avoid figurative language
o Explain unwritten rules or the reasoning for the way things are being done

e \Whenever possible, allow for multiple ways of doing an activity
o Give students a menu of tasks to choose from

O Students can give you ideas
o Allow for things to be gamified

e Allow for processing time:
o Pause.
o Give information both orally and in writing.

e Control what you can in the physical environment



General things | do for all students

Allow most activities to be individual or pair

Allow reasonable flexibility in device use (especially §£3)
When | don’t allow flexibility, | articulate why

Allow students to choose from a menu of activities
Allow students to leave the room any time they need to



Accommodating a student with selective mutism

e Communicated with the student by email, found some solutions
o Personal Google Doc, WhatsApp

e “Speed dating” activity

o 1stidentify primary aim of the activity: Broaden Ss’ perspectives on social norms

o 2nd: How could someone do with without talking?

o Accommodation: | gave my student the list on the Google Doc, told him on
WhatsApp to look at it by a certain day and follow the instructions:

m look over the list, highlight the 3 norms he found most interesting, and answer
some reflection questions.



Finally, reflect
on if the
adjustment is
worth making
available across
the board

Access

Build

Internalize

Goal

The Universal Design for Learning Guidelines

Provide multiple means of

Engagement

Affective Networks
The “WHY" of Learning

Provide options for
Recruiting Interest

« Optimize individual choice and autonomy
« Optimize relevance, value, and authenticity
« Minimize threats and distractions

Provide options for
Sustaining Effort & Persistence

* Heighten salience of goals and objectives

» Vary demands and resources to optimize challenge
» Foster collaboration and community

« Increase mastery-oriented feedback

Provide options for

Self Regulation

* Promote expectations and beliefs that
optimize motivation

« Facilitate personal coping skills and strategies.

* Develop self-assessment and reflection

Expert learners who are...

Purposeful & Motivated

Provide multiple means of

Representation

Recognition Networks =
The “WHAT" of Learning \

Provide options for
Perception
« Offer ways of customizing the display of information

* Offer ives for auditory inf
« Offer alternatives for visual information

Provide options for
Language & Symbols

* Clarify vocabulary and symbols

* Clarify syntax and structure

« Support decoding of text, mathematical notation,
and symbols

* Promote understanding across languages

* lllustrate through multiple media

Provide options for
Comprehension

» Activate or supply background knowledge

» Highlight patterns, critical features, big ideas,
and relationships

» Guide information processing and visualization

» Maximize transfer and generalization

Resourceful & Knowledgeable

CAST | Until learning has no limits

Provide multiple means of

Action & Expression

Strategic Networks
The “HOW" of Learning

Provide options for
Physical Action

« Vary the methods for response and navigation
* Optimize access to tools and assistive technologies

Provide options for
Expression & Communication

* Use multiple media for communication

* Use multiple tools for construction and composition

« Build fluencies with graduated levels of support for
practice and performance

Provide options for
Executive Functions

* Guide appropriate goal-setting

* Support ing and strategy

 Facilitate managing information and resources
« Enhance capacity for monitoring progress

Strategic & Goal-Directed

| © CAST, Inc. 2018 | Suggested Citation: CAST (2018). Universal design for leaming guidelines version 2.2 [graphic organizer]. Wakefield, MA: Author.
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