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Teaching the Whole Classroom:
Research-based practice on
Neurodiverse learners



Dyslexia

* 10-20% of population
* Improved visual-spatial skills

(Leveroy, 2013)

* Besides reading, can also affect speech,
sensory processing, decision making,
and impulse control (D'Mello & Gabirieli,

2018)

Dyslexie
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DISTINCT LETTER SHAPES

Fonts like Dyslexie prioritize unigue letter
designs to minimize confusion.

AMPLE LETTER SPACING

Fonts like Verdana incorporate spacious
spacing for clear differentiation.

WEIGHTED BOTTOMS

OpenDyslexic uses weighted bottoms to
prevent letter swapping, aiding readability.
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SERIFS

SIMPLE SERIFS

Lexie Readable employs serif designs with
simplicity for improved comprehension.

* Aural/visual cueing
* Dyslexia-friendly fonts

 Pair written forms with aural input Comic Sans Arial
* Long words - orally backwards by B Aeeeraghidlai
Syl.l.a b l.e INFORMAL YET CLEAR READABILITY OVER COMPLEXITY

Comic Sans, known for informality, remains a Arial, a clean sans-serif font, prioritizes

L]
o E n tS C h u ld I g u n g dyslexia-friendly choice due to its readability. straightforward reading for better accessibility.




ADHD

* High-levels of creativity, capable of extreme focus
(Sedgewick, Merwood, & Asherson, 2019)

* Task organizing and planning is the main effect

* Graphic organizers to plan the steps of a task (helpful for
many groups!)

* Giving out the instructions of a task one by one, visually
marking the progress

* Changing between communicative modes of skills
between steps of a task



Autism Field

* No evidence that can’t learn successfully (Conner et al, 2020;Howard, 2023)

* Strengths in vocabulary, memorization skills, visual learning, organization
Damaris & Kleber (2023)

* Teach conversational turns as vocabulary

* High tolerance for repetitive tasks, systematic information processing
(Yphantides, 2021)

. sgontaneous language, social, and conversational communication difficult
onner et al., 2020; phantldes 2022) - key aspect to SLA

. Compensate with detail orientation

* Explaining prior to arrival WHY conversation helps with acquisition — not just a forcing to
be neurotypical

* Frames for conversational turns
. San{jvv_ich a spontaneous conversation task between slices of solo preparation and solo
analysis
* Pragmatic appropriateness can be difficult (Tager-Flusberg, Paul & Lord, 2005)

* Chancein SLAto learn pragmatics assumptions as rules



Autism Field

* Typical language classroom can be a noisy, exhausting
space
* Acts of withdrawal to re-frame head space to engage in
groupwork; affects re-integration into class (Yphantides, 2021)

* Sending groups to different areas of the building or classroom
to work

* Larger classrooms, small class sizes (easy egress)

* Explaining to other learners how a walking away from a group or
class is not meant as act of anger

* Separating out the student or giving them alternate work
can be isolating (although occasionally appropriate) —
better to explain purpose of group work clearly



General Whole Classroom Toolkit

* Initial needs analysis for all learners at beginning of learning differences they
had, and the compensating strategies they rely on outside of Middlebury

 Checkin before pledge (or periodically) to talk about strategies

* Project-based learning — Varied tasks combine in single project, celebrate
strengths of students along the way

* Clearly defined purposes of social tasks
* Sentence frames, phrase banks
* One-on-one conversations in hallways and cafeterias

* Integrated Performance Assessments - Tests should include interpretive,
presentation, interaction. Allow different strengths.

* Documentation of a learning difference through ADA office allows for
differentiation of assessment, delivery
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