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The question, “What can I do with a major in 
psychology?” has been one that has been presented 
by undergraduate students for decades (Hogan, 
1991). Though the work environments and job 
titles vary widely, graduates from a Bachelor of 
Science in Psychology program often enter careers 
in human relations, training and development, 

education, health care, and government in addition 
to more commonly thought of careers as social 
workers, vocational counselors, researchers, 
psychological technicians, and social service 
providers (Occupational Outlook Handbook, 2014). 
Students who major in psychology are in demand 
for various jobs in non-traditional career settings, 
including public health, with aging population, 
with the Department of Defense, the Department of 



Veteran Affairs, or Homeland Security, in business 
settings, or in the justice system (DeAngeliz, 2008). 

in psychology a choice degree for new graduates 
entering the workforce. Unlike some degrees, the 
options that are available to psychology students 
are vast; however, students are often unaware of 
their options (Ciarocco, 2018). Additionally, they 
do not know where to begin to start exploring 
options available to them. The process can be so 
overwhelming that students put off exploring 
options until they near graduation or after they 
graduate. At that point, their support system, 
who was comprised of university faculty, staff, 
classmates, and friends, becomes much smaller or 
completely disappears. 

Capstone courses help to solidify the paths 
that students choose to follow after graduation 
(Roscoe & Strapp, 2009; Freeman, 2012; Ciarocco, 

exposed to during their undergraduate career. 
Capstone courses provide the chance to share 
various opportunities with students. In addition, 
they provide faculty with time to mentor students 
as they prepare for, apply to, and transition from 
college to career or graduate school.

In 1990, colleges began to consistently 
implement career courses into programs for 
psychology majors. Career courses mainly focused 
on preparing and assisting students to apply to 
graduate school. At the time, many students, who 
graduated with a degree in psychology, planned to 
go to graduate school (Burkist, 1999; Neimeyer, 
Lee, Saferstein & Pickett, 2004). Today, the 
number of students who pursue a bachelor’s degree 
in psychology, but do not wish to attend graduate 
school is increasing. Lin, Christidis, & Stamm 
(2017) reported that 57% of psychology majors did 
not pursue graduate degrees. Therefore, the APA 
has placed a greater emphasis on the development 
of employable skills in undergraduate programs 
(APA, 2013).

Although statistics from 2008 indicated that 
less than 5-8% of all psychology majors were 

graduation, they do qualify for entry-level positions 

employable skills development, within psychology 
undergraduate programs (Ciarocco & Strohmetz, 
2018). However, Ciarocco (2018) reported that only 
“37% of undergraduate programs offer formal 
career preparation through curriculum” (p. 32). 

make students ideal candidates for numerous entry-
level positions. By aligning the Bachelor of Science 
in Psychology program with the APA guidelines, 

receiving robust program content and that students 
are competitive candidates for the workforce or 
graduate school admission. However, they are often 
unable to articulate how skills they have developed 
apply to various work settings (Ciarocco, 2018).

The purpose of the undergraduate 
psychology curriculum review was “to establish 
and communicate clear expectations for student 
learning, align curricula with the expectations, 
assess student attainment, and use assessment 
to make necessary changes to promote effective 
student learning” (APA, 2013, p. 6). The outcome 
of the review was the addition of several courses, 
including a Professional Capstone course, to 
meet the APA guidelines set forth and prepare 

Formal instruction, guest speakers, and time for 
independent work in a supportive learning setting 
are methods used in this course to allow students 
to gain the information necessary to transition 
successfully from college to a career or graduate 
school. 

Early in 2013, a decision was made to align the 
Bachelor of Science in Psychology program to the 
APA guidelines. Small differences existed between 
the psychology program offered and the guidelines 
for undergraduate students proposed by APA. To 
propose and support changes to the psychology 

critical lens which should be incorporated into 

include autobiography, students’ eyes, colleagues’ 
experiences, and theoretical literature. Considering 
the suggested guidelines presented by APA, the 

personal experience, the psychology department 
collaborated with the ultimate goal of revising the 



program so that it aligned to APA guidelines for 
undergraduate programs. 

Our program review is a formalized approach 

quantitative and qualitative data, as well as support 
from current research. Using course evaluations 
completed by students and faculty, discussing 
personal experiences and observations from the 
classes taught, and reviewing the current research 
relating to undergraduate psychology programs, 
we were able to propose changes that would lead to 
course and program improvements and an increase 
in student preparedness to transition from college 
to career.

The results from the programmatic review 
helped to make positive changes to the psychology 
program. The outcome allowed changes to be made 
to align the program to a national standard. This led 
to the removal of some existing outcomes demanded 
of students and the addition of others. Faculty in 
the psychology department collaborated and made 
adjustments to the domains and competencies that 
were used to develop the curriculum for the program. 
Each domain included a variety of competencies 
that were derived from the APA guidelines. 
Courses were retired, developed, or revised to 
include APA guidelines and to ensure relevance. 
Through thorough curriculum review and revision, 
a standardized curriculum was created that helped 
to address accountability concerns surrounding the 
quality of education. Regardless of the modality, 
the curriculum offered to students enrolled in this 
program is the same. 

As a result of the programmatic review, one class 
that was added was a Professional Capstone course. 
The purpose of this class is to prepare students to 
apply for employment or graduate school. Freeman 
(2012) and Ciarocco (2018) supported the inclusion 
of a course that provided students the opportunity 
to take an active role in career exploration and 
opportunities that lead to deliverables that they 
can use as they apply for jobs or graduate school. 
Therefore, one of the course objectives is to create 
a clean writing sample free from errors that can 
be included in the professional portfolio (Appendix 
A). Students meet with the instructor on a regular 
basis throughout the semester to review feedback 
so that corrections can be made and a solid research 

or potential employers. In addition to written 
assignments that solidify a comprehensive research 
proposal, students are also expected to share their 
proposals in a poster presentation session at the end 
of the semester. The deliverables help them to feel 

or to graduate schools. 
Guest speakers from different agencies and 

organizations in the community and graduate 
school representatives were invited to come to 
present. In addition, Roscoe and Strapp (2009) and 
Ciarocco (2018) recommended partnering with 
campus resources to provide additional support to 
students. They stated that students often do not take 
advantage of career services on campus (Roscoe 
& Strapp, 2009; Ciarocco, 2018). Therefore, in the 
capstone course, a representative from the career 
services department was invited to class to present 
on topics including writing a resume, writing a 
cover letter, and preparing for interviews. 

One of the issues that instructors have found 
with relying on a capstone class is that students 
are not examining their future career options or 
graduate school programs until late in their senior 
year. Typically, psychology students are enrolled 
in the capstone class their last semester before 
graduation. While the capstone works to develop 

in their academic career to start considering their 
next steps beyond graduation. Students supported 
this concern in an end of course survey, expressing 
the desire to be introduced to information regarding 
careers and applying to graduate school earlier in 
their program. One student reported, “I would have 

when I was applying to grad school.” Additionally, 
another student stated, “[This] class should have 
been offered before last semester; applied for 
schools before the class.” 

As psychology faculty, we are always 
considering the paths available to our students after 
graduation and are invested in their future success. 
Aligning our psychology program with APA 

class, we also realized that students could be better 



prepared for life after their academic career if we 
were able to mentor them earlier. However, the 
sheer number of students who need mentoring has 
always been a challenge. Psychology is one of the 
largest majors on our campus, and currently there 
are over 1,200 psychology majors on the ground 
campus and only seven full-time faculty members 
available to mentor them.

In examining this issue, we have decided 
to implement a community-level, systematic 
approach to support students to begin thinking 
about and exploring post-graduation options earlier. 
Community psychology focuses on addressing a 
particular population and providing an intervention 
to solve a problem. Undergraduate psychology 

that will be implemented.  If we target students 
at a community level, this will help to solve the 
faculty to student ratio problem. The Center for 
Community Health and Development (2018) 

proposed a community model that will provide the 

framework for our interventions (Figures 1, 2).

Figure 1

After examining the psychology program 

that students in our program are receiving an 
appropriate, well-rounded psychology degree that 
will help them to be competitive with psychology 
graduates from other reputable programs. One factor 
that we measure the success of the capstone course 
and the psychology program is by where graduates 
gain employment or entrance into graduate school. 
Another way success is measured is by gathering 
feedback from students who graduate from the 
program. The capstone course has been extremely 
successful and well received by students who are 
enrolled in it. Feedback from the students included 
positive comments regarding guest speakers who 

as well as possible job opportunities within their 
companies and organizations. Students also found 
value in the presentations focused on resume 
writing and career guidance. 

Figure 2



Table 1

Further, guest speakers have hired students 
for externships or full-time employment. Students 
have been hired at a number of behavioral health 
centers as behavioral health technicians. They have 
been provided opportunities to work with local non-

research. They have been hired by local schools 
to be apprentice teachers. Finally, they have been 
accepted to numerous graduate school programs in 
psychology, social work, counseling, and education. 
Based on this evidence, the capstone class is clearly 

continue. 

While analyzing the impact of the changes that 
were made to the psychology program, it became 
clear that students need more guidance to help 
them determine their next steps after graduation 
before their senior year. We propose a community-
based mentoring program for psychology students 
to reach them earlier in their academic careers so 
that they can begin to prepare for employment or 
graduate school. By implementing this program in 
an optional workshop format, we retain the integrity 
of the APA aligned psychology program and do not 
need to alter the current curriculum. Further, the 
workshop format will allow for a large number of 
students to be mentored at one time by a few faculty 
members. Reaching larger groups of students at 
one time by using a community-based intervention 
model will help to ensure all psychology students 
received mentoring from a psychology faculty.

In order to reach a large number of students, a 
community-based intervention model will be used. 
Community psychology “focuses on the social 

groups and organizations and the individuals 
within them” (Moritsugu, Very, Wong & Duffy, 
2010, p. 7). Focusing on psychology students and 
reaching them in a larger group, rather than with 
one-on-one mentoring, is a way to utilize the 
community model and impact a greater number 
of students. Instructors are currently planning a 
four-session intervention that will be offered to 
psychology majors in the fall semester. One session 
will be offered per month, and each session will 
focus on career exploration or graduate school 
preparation. The goal is to reach students earlier 
in their program so that they will be more aware of 
the opportunities that are available to them with an 
undergraduate degree in psychology. They will also 

which will assist in determining career paths or 
graduate programs. By approaching students in 
a group setting we will be developing a scalable 
mentoring program that can be implemented 
on an annual basis. The program will be run by 
faculty at the university. If after evaluation, this 
program is successful, we plan to disseminate the 
information to other departments so that they may 
also incorporate this type of mentoring. 

After each workshop, faculty will assess the 
impact of the intervention. A pre- and post- survey 



will be used to determine if students gained new 
information after attending the workshop. This 
will help us to determine the effectiveness of the 

The ultimate goal would be to develop a mentoring 
model that can be implemented year after year. 

As faculty at the university level, we not only 
strive to teach our students psychology related 
content but also to mentor students so that they 
achieve their future career goals. We wish to equip 
them with the knowledge and resources to secure 

that our program of study is robust, and the most 
recent revisions have aligned the program with 
the high standards of the APA. Our capstone class 
assists our students in their chosen career paths or 
admission into graduate school. While we appreciate 
the success that the alignment and capstone class 
have provided, we want to ensure that students 
are receiving more guidance. Implementing a 
community-based intervention model to mentor 
students earlier in their academic career will 
attempt to accomplish this goal. We posit that this 
model will be successful, and students will report 
feeling better supported and ready for their chosen 
paths after graduation. If this model is successful, 
it is one that could be replicated in other programs 
at the university level. There are many other liberal 
arts degrees including, English, communication, 
criminal justice, and sociology that have varied 
career paths; therefore, students in these majors 

built and implemented in a similar way.  
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Participation in this class will be comprise of in-class participation as well as the completion of a 
professional portfolio. The following will document the required components of your professional portfolio.

1. Resume
2. Research paper
3. Professional Presentation
4. Employment or Graduate School Section


