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ABSTRACT

This paper examines the impact of The Changing Lives Outreach Program in developing self-efficacy 
and communication skills in undergraduate college students. It also aims to investigate the effusiveness 
of The Changing Lives Outreach Program’s effectiveness, focusing on its goals of developing soft skills in 
undergraduate psychology and behavioral health students. To assess these goals, researchers compared 
levels of these skills before and after these students participated in one month of The Changing Lives 
Outreach Program. The results showed a significant increase in both students’ self-efficacy and interper-
sonal communication skills over the course of their participation in one semester of The Changing Lives 
Outreach Program. This study emphasizes the importance of developing these schools to boost career 
success in these student populations after graduation. 
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INTRODUCTION
The Changing Lives Outreach Program aims 

to increase the skill sets of Grand Canyon Uni-
versity’s (GCU) students by providing real-life 
experience within their field of study (The Chang-
ing Lives Outreach Program, 2023). The Chang-
ing Lives Outreach Program allows students to 
volunteer their time co-facilitating psychoedu-
cational support groups in local schools. These 
students gain important clinical and professional 
skills while being supported by behavioral health 
faculty and professionals in the field. Volunteers 
meet weekly to reflect on their experiences in the 
classroom and learn new skills for handling new 
situations. These student volunteers must utilize 
social, emotional, and other skills to connect with 
children in the classroom and teach them coping 
skills. One of the primary goals of The Changing 
Lives Outreach Program is to help students develop 
self-efficacy and interpersonal communication, as 

they have positive outcomes both academically and 
professionally. The primary purpose of this study 
is to examine whether students are experiencing 
changes during their tenure in the program. 
General Self-Efficacy 

General Self-Efficacy (GSE) impacts multiple 
major life domains and outcomes, as indicated by 
extensive psychological literature examining self-
efficacy in various contexts. Self-efficacy refers to 
an individual’s perception of their ability “to orga-
nize and execute the course of action required to 
manage prospective situations”’ (Bandura, 1977, p. 
2). Albert Bandura was first responsible for intro-
ducing self-efficacy into psychological research, 
and it has had a significant impact on continuing 
research since. Bandura (1977) examined self-
efficacy from the perspective of Social Cognitive 
Theory, which suggests that an individual’s char-
acteristics, behavior, and the surrounding environ-
ment interact constantly. He developed a theory 
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of four possible sources of self-efficacy, including 
mastery experiences, vicarious experiences, social 
persuasion, and emotional arousal. His theoretical 
framework regarding self-efficacy emphasizes that 
one’s expectations for personal mastery and suc-
cess determine whether one engages in a particu-
lar activity. Bandura’s (1977) work has provided a 
structured direction for further research concern-
ing self-efficacy. 

The presence of self-efficacy is significantly 
associated with important outcomes in many 
domains. Two of these domains, academia and pro-
fessional contexts, are relevant to the current study. 
College students with higher levels of self-efficacy 
perform better academically and may even be able 
to cope with stress during college more effectively 
(Khan, 2023). Svartdal et al. (2022) found that aca-
demic self-efficacy was negatively associated with 
procrastination as it played a role in translating 
knowledge and skills to action through studying. 

Self-efficacy is also relevant to career variables. 
Engaging in career preparation behaviors is related 
to higher levels of career decision-making self-effi-
cacy (Lee et al., 2022). Demir (2022) conducted a 
correlational study examining teachers’ self-effi-
cacy regarding several variables and suggests that 
increased self-efficacy correlates to increased job 
satisfaction, organizational commitment, motiva-
tion, and job involvement. The positive correla-
tions between self-efficacy and several key career 
variables foundationally support this study’s claims 
regarding the importance of self-efficacy and engag-
ing in behaviors that promote self-efficacy.
Interpersonal Communication

Communication is the exchanging of mes-
sages to others (Fahmi & Ali, 2022). In the work-
place, communication can be used to lead teams, 
exchange ideas, and understand roles and tasks. 
Some even argue that communication is a criti-
cal skill in the workplace (Coffelt & Smith, 2020). 
Employers place a high level of value on com-
munication skills. Individuals with interpersonal 
expertise to translate, relate, and execute through 
communication are more successful in the work-
place (2020). Communication also positively 
affects decision-making, a central skill needed for 
many jobs and future career planning (Fahmi & 
Ali, 2022). Even in informal settings, communica-
tion skills are linked with higher perceived job sat-

isfaction, effectiveness, and productivity (Koch & 
Denner, 2022). 

Typically, students improve their communica-
tion through experience (Perryman et al., 2021). 
However, with the growing demands for mental 
health and clinical professionals to care for individ-
uals needing psychological and psychiatric care, it 
is becoming more important to build these skills 
in undergraduates so they are better equipped to 
perform well in their work after college (Fraino & 
Selix, 2021). Moreover, transitioning from college 
to the workplace can positively or negatively affect 
early and future career success (Presti et al., 2021). 
Advancing career competencies such as self-effi-
cacy and communication is one way to lessen the 
shock of this transition for better career outcomes.
Impact of Mastery Experiences 

College students’ self-efficacy skills can be 
strengthened through intentional efforts focused 
on mastery experiences. Alfaiz et al. (2021) found 
that higher levels of mastery correlated with high 
levels of career readiness levels, leading to self-
efficacy. This demonstrates some evidence that 
mastery experiences influence both achieving 
and underachieving individuals’ self-efficacy. 
The results of this study support Bandura’s (1977) 
suggestion that mastery experiences impact an 
individual’s self-efficacy. He also described mas-
tery experiences as the most influential factor in 
one’s self-efficacy, especially one’s perceptions of 
mastery performance rather than objective per-
formance (Bandura, 1977). This research can 
be applied to support future literature related to 
increasing college students’ self-efficacy through 
mastery experiences.
The Purpose of this Study

The purpose of this study is to examine the 
impact of The Changing Lives Outreach Program 
in developing general self-efficacy and interper-
sonal communication skills. Focusing on these two 
variables allows a better understanding of how to 
develop these skills in undergraduate students to 
prepare them for their careers after college. It also 
allows for an investigation of The Changing Lives 
Outreach Program’s effectiveness, focusing on its 
goals of developing transferable skills in undergrad-
uate psychology, behavioral health, and counseling 
undergraduates. The following research questions 
were examined:



CANYON JOURNAL OF UNDERGRADUATE RESEARCH

Canyon Journal of Undergraduate Research - Volume 2 | Issue 1 | 2024	 97

1.	 Will undergraduate students experience 
a significant change in general efficacy 
after completing The Changing Lives 
Outreach Program?

2.	 Will students experience a significant 
change in interpersonal communication 
after completing The Changing Lives 
Outreach Program?

The study’s overall hypothesis is that students 
will report an increase in both general self-efficacy 
and interpersonal communication after participat-
ing in The Changing Lives Outreach Program.
METHODS

Methodology 
This correlational study was conducted using 

volunteers in The Changing Lives Outreach Pro-
gram. Volunteers took a survey containing general 
self-efficacy and interpersonal communication 
scales. The research question used multiple one-
tailed t-tests to measure the relationship between 
volunteerism communication and self-efficacy.
Participants 

Participants (n = 8) were recruited through The 
Changing Lives Outreach Program at Grand Can-
yon University (GCU). The study population con-
sisted of 48 volunteers who had participated in one 
semester of volunteer work through The Changing 
Lives Outreach Program between September 2023 
and December 2023; however, due to attrition, only 
eight volunteers could complete both the pretest 
and the posttest. To qualify for the study, students 
had to be enrolled in The Changing Lives Outreach 
Program. Students completed the surveys during 
their training before completing their volunteer 
hours and after one semester of volunteering. All 
data collection was voluntary.  
Procedure 

During training for The Changing Lives Out-
reach Program, a QR code was presented to mem-
bers, which linked them to the survey materials. 
Participants were given time during their training 
session to complete the surveys. Any individu-
als unable to access the survey link using the QR 
code had the opportunity to request a direct link 
to be sent to their GCU email. The first page of 
the survey involved signing the informed consent 
and agreeing to participate in the study. Once par-
ticipants agreed to participate in the study, they 

took one survey at two different times. The survey 
for the pretest took place before volunteers began 
participating in the program, and the posttest sur-
vey took place after volunteers finished participat-
ing in their first semester of The Changing Lives 
Outreach Program. Data was collected through a 
survey containing the New General Self-Efficacy 
(NGSE) scale (Chen et al., 2001) and the Inter-
personal Communication scales (Rubin et al., 
2010) during volunteers’ process groups. Partici-
pants completed the survey on their laptops or cell 
phones. The survey took approximately 10-15 min-
utes to complete. 
MATERIALS 

New General Self-Efficacy Scale 
Self-efficacy was measured using the New 

General Self-Efficacy (NGSE) scale (Chen et al., 
2001). The NGSE measures self-efficacy by eval-
uating participants’ confidence in their ability to 
adapt and be effective in various situations, their 
confidence in themselves during difficult tasks, 
and their confidence in achieving their goals. The 
NGSE scale is an eight-item measure rated on a 
5-point Likert scale ranging from 1 (strongly dis-
agree) to 5 (strongly agree). This scale has demon-
strated internal reliability (α = .86) and test-retest 
reliability (r = .67) (Chen et al., 2001). 
Interpersonal Communication Competence Scale 

Interpersonal communication competence is 
defined as an impression or judgment formed about 
one’s ability to manage interpersonal relationships 
in community settings (Rubin et al., 2010). This is 
measured by assessing participants’ competence 
in altercentrism, expressiveness, self-disclosure, 
empathy, social relaxation, assertiveness, sup-
portiveness, immediacy, interaction management, 
and environmental control. Interpersonal com-
munication competence was measured using the 
Interpersonal Communication Competence scale 
(Rubin et al., 2010). This is a 10-item, 5-point 
Likert-type scale. The scale has demonstrated 
internal reliability (α = .63), as Rubin and Martin 
(1994) demonstrated.  
DATA COLLECTION 

Pretest data was collected on the first day of 
student volunteers’ training near the beginning of 
the academic semester. Posttest data was collected 
at the end of the academic semester after partici-
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pants finished volunteering in The Changing Lives 
Outreach Program. At both data collection points, 
research team members attended a Changing Lives 
Outreach meeting to provide participants with 
verbal instructions regarding participation and a 
QR code that allowed access to a Survey Monkey 
link hosting the informed consent and both sur-
veys. The participants scanned the QR code and 
completed the informed consent form and surveys 
using their electronic devices. Physical copies of 
the informed consent forms were optionally pro-
vided for participants.  

Participants were assigned an alphanumeric 
code maintained in a master list by the primary 
investigator. This code was used to match par-
ticipant data from Time 1 and Time 2. Only the 
primary investigator has access to this list. Demo-
graphic information, including age and biological 
sex, was also collected. No other personally identi-
fiable information was gathered. 
Ethics

Approval from the Grand Canyon University 
Institutional Review Board was obtained before 
researchers began the study. The purpose of this 
study was explained to volunteers, emphasizing 
that their information would not be used to rate 
their effectiveness as a volunteer or affect their 
future participation in the program. Participants 
were informed that their information would be 

kept confidential by only linking their identity to 
a research ID. They were also informed that they 
could withdraw from the study at any time with-
out punishment or penalty. In addition, they signed 
informed consent forms to confirm their willing-
ness to participate in the study and ensure they 
were being treated ethically throughout the study. 
RESULTS 
Descriptive Statistics

Before descriptive statistics were generated for 
the sample, all data was checked for incomplete 
answer sets and response sets. In this sample, zero 
cases were removed. Descriptive statistics were 
generated for each variable, interpersonal commu-
nication competence, and self-efficacy, including 
mean, standard deviation, minimum, maximum 
values, skewness, and kurtosis. Results are pre-
sented in Table 1. 
HYPOTHESIS TESTING

Two paired sample t-tests were used to test 
the hypotheses: (1) Will undergraduate students 
experience a significant change in general efficacy 
after completing The Changing Lives Outreach 
Program, and (2) will undergraduate students 
experience a significant change in interpersonal 
communication competence after completing The 
Changing Lives Outreach Program? These tests 
were conducted incorporating an alpha level of .05. 

Table 1 
Descriptive Statistics for ICC and Self-efficacy

M SD Min Max Skewness Kurtosis
Self-Efficacy 

Pretest
33.5000 1.60357 31.00 36.00 .000 -.311

Self-Efficacy 
Posttest

Interpersonal 
Communication

Competence 
Pretest

Interpersonal 
Communication

Competence 
Posttest

36.0000

112.8750

118.7500

3.46410

5.40998

9.13001

30.00

106.00

108.00

40.00

122.8750

118.7500

-.605

.423

.360

-.586

-.442

-1.371

N = 8
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For hypothesis 1, the results indicated that gen-
eral self-efficacy (M  = 36.0000,  SD  = 3.46410) 
was significantly higher  after one semester in 
The Changing Lives Outreach Program,  t(-2.175) 
=  7,  p  < .05, one-tailed. For hypothesis 2, the 
results indicated that interpersonal communication 
competence (M = 118.7500, SD = 9.13001) was sig-
nificantly higher after one semester in The Chang-
ing Lives Outreach Program, t(-2.253) = 7, p < .05, 
one-tailed.
DISCUSSION

This study examined the impact of participa-
tion in The Changing Lives Outreach Program on 
volunteers’ reported perceptions of their self-effi-
cacy and interpersonal communication skills. Sig-
nificant changes consistent with the researchers’ 
hypothesis were found for both self-efficacy and 
interpersonal communication. Consistent with past 
literature, engaging in mastery experiences that 
require self-efficacy and interpersonal communi-
cation in the context of The Changing Lives Out-
reach Program may positively impact self-efficacy 
and interpersonal communication. 

This study does include limitations. This study 
is limited to claiming only that there is evidence 
for a positive correlation between the mastery 
experience of volunteering in The Changing Lives 
Outreach Program and reported self-efficacy and 
interpersonal communication. There is no evi-
dence for a causal claim, and this is due to the cor-
relational design of the study. The sample size (n = 
8) is an additional study limitation. 

There are several recommendations for future 
studies. The first includes adding a control group 
to the study design to eliminate the limitation of 
using a correlational design. Future researchers 
should also include a larger sample size to eliminate 
the second limitation of the original study design. 
Lastly, future researchers can extend the statisti-
cally significant results of the original study by 
measuring additional variables relevant to behav-
ioral health students. These recommendations for 
future researchers will ensure a robust research 
design that seeks to extend significant literature.  
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